Dunamis: Jurnal Teologi dan Pendidikan Kristiani, Vol. 8, No. 2, April 2024

Dunamis: Jurnal Teologi dan Pendidikan Kristiani
Volume 8, Nomor 2 (April 2024)

ISSN 2541-3937 (print), 2541-3945 (online)
https://www.sttintheos.ac.id/e-journal /index.php/dunamis
DOI: 10.30648/dun.v8i2.1195

Submitted: 24 Juli 2023 Accepted: 14 Desember 2023 Published: 17 Maret 2024

Take My Yoke and Learn of Me:
Matthew 11:28-30 and Hospitality in Theological Education in Indonesia

Bakhoh Jatmiko?!; I Putu Ayub Darmawan?*; Rebecca Joy Guild?
Sekolah Tinggi Teologi Nazarene Yogyakarta, Indonesial
Sekolah Tinggi Teologi Simpson Ungaran, Indonesia?
Wheaton College Graduate School, United States®
putuayub.simpson@gmail.com”

Abstract

This research was motivated by the situation of theological education in Indonesia, which still
perpetuates traditional models of education, where learning still tends to be one-way,
authoritative, and more focused on cognitive-academic development with “a rote learning
approach.” This has left learners (a group of learners) alienated, marginalised, and even feeling
pressured in the learning process. This condition makes it difficult to provide theological
education that is hospitable and transformative in the lives of learners. Meanwhile, the Bible
has shown that hospitality is an important theme in both the Old and New Testaments. God is
a hospitable God and offers hospitality to his people. According to the author, hospitality also
needs to be presented in theological education in Indonesia. From the theoretical framework of
hospitality and theological education, the author analyses Matthew 11:28-30 to find the
principles of hospitality relevant to theological education in Indonesia. The author examines
various thoughts on hospitality through a literature study. The selected text was studied using
an exegetical approach and inductive interpretation. Based on the analysis, it was found that
Jesus' learning environment differs from that of the Scribes. Jesus' learning environment is
inclusive, liberating and collaborative. The implication is that theological education with
hospitality provides a learning atmosphere that is liberating, uplifting, takes into account the
uniqueness of the students, and provides a comfortable atmosphere.
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INTRODUCTION

The theme of hospitality is present-
ed in many places throughout the Bible,
both the Old Testament and New Testa-
ment. The motif of this practice is laid on
the theological concept that God is a hospi-
table God who offers hospitality to his peo-
ple.t Jesus is also perceived through a Chris-
tian lens as a hospitable teacher who invites
and welcomes everyone to come and learn
from Him (Mat. 11:28-30). Hospitality also
becomes a top priority practice among be-
lievers since the early Christianity. It was
practiced by early Christian monks and her-
mits as articulation of Jesus’ “loving others
law” and part of their rules of life.?

Henri J. Nouwen and Dietrich
Bonhoeffer are often referred to when dis-
cussing hospitality as a practice of piety in
the faith community. Nouwen, in “Reach-
ing Out: The Three Movements of the Spiri-
tual Life,” says that hospitality is not simply
opening the door for the guests who are

strangers, but it rather than becoming a

! Kaye Chalwell, “You Are Welcome: Hospitality
Encounters in Teaching,” in Reimagining Christian
Education (Springer, 2018), 209-32.

2 Edward L Smither, Mission as Hospitality:
Imitating the Hospitable God in Mission (Wipf and
Stock Publishers, 2021), 80-97.

3 Henri Nouwen, Reaching Out: The Three
Movements of the Spiritual Life (New York:
Doubleday, 1973), 63-76.

4 Dietrich Bonhoeffer, Life Together: The Classic
Exploration of Christian Community, trans. John W.

“stranger to ourselves” to what is lacking
and to understand others more.® He adds
that Christian, as hospitable community
should be community of grace and forgive-
ness. With another viewpoint, Bonhoeffer
perceives hospitality as a way of Christian
witness in a midst of secular communities.*
By practicing hospitality, the believers are
conveying peace to the problematic and
chaotic world.

The theme of hospitality in educa-
tional settings often refers to Parker Palmer
in his books “To Know as we are Known:
Education as a Spiritual Journey,” and
“The Courage to Teach.” Substantially, as
Freire wrestles with “banking method” edu-
cation, ® Palmer criticises “the traditional
education” that tend to shape students to a
certain mould.® According to Palmer, in
hospitable education there should be no
fear, indoctrination, marginalization, and
domination in the process of learning and
teaching.” Indeed, there is openness, spaces,

and welcomes for all regardless students’

Doberstein, 1st ed. (New York: Harper One, 1978),
7.
> Paulo Freire, “The Banking Concept of
Education,” in Thinking about Schools (Routledge,
2018), 58.

6 Parker J. Palmer, To Know as We Are Known:
Education as a Spiritual Journey (New York:
HarperCollins, 1993).

7 Parker J Palmer, The Courage to Teach: Exploring
the Inner Landscape of a Teacher’s Life (San
Francisco: Jossey-Bass, 2017), 40-46, 57.
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backgrounds and uniqueness.® The educa-
tional setting that embrace hospitality as the
motif would significantly changing the tea-
cher’s pedagogical decisions in interacting
with the students.® Both educators and lear-
ners are receiving each other, acknowledg-
ing the struggles, and embracing the new
knowledges through experiencing together.

In the light of these theological and
theoretical framework, it seems that Chris-
tian education and particularly theological
education in Indonesia must address this
theme as a motif of its educational practices.
Regardless to the author’ experiences as a
student for Bachelor and Magister theology,
the common learning model embedded in
theological education was “traditional tea-
ching and learning approach,” where the
learning atmosphere tends to be one-direc-
tional and authoritative. This approach was
the most common model applied whether in
general education setting or in theological
and religious setting as Yunus, Patimah and

8 palmer, To Know as We Are Known: Education as
a Spiritual Journey.

® Chalwell, “You Are Welcome: Hospitality
Encounters in Teaching.”

0 H A Yunus, “Telaah Aliran Pendidikan
Progresivisme Dan Esensialisme Dalam Perspektif
Filsafat Pendidikan,” Jurnal Cakrawala Pendas 2,
no. 1 (2016): 29-39, https://doi.org/10.31949/jcp.
v2il1.319.; Ihffah Patimah, Inanna Rahmatullah, and
Muhammad Hasan Thamrin Tahir, “Pendidikan
Informal Berbasis Budaya Lokal Pada Masyarakat
Adat Kajang,” Jurnal Pendidikan IPS 1, no. 2
(2020): 55-60, https://doi.org/10.32696/jpips.v1i2.
570.

others assert.'® Sianipar expresses similar
concerns to the author's experience. He sees
the urgency of correcting the role of theolo-
gical educators who maintain the status quo
of requiring students to memorise words,
ideas and opinions in the classroom.!! As a
result, the learning success tends to be mea-
sured by a student's ability (and willing-
ness) to follow what the teacher says. Mean-
while, students are labelled as less intelli-
gent or even dissident if they are unable
(and unwilling) to follow the lecturer's ins-
tructions.

A similar concern is expresses by
Panggabean, who considers that this kind of
theological education is an alienation of li-
berating and hospitable education.!? This
model of education not only ignores the role
of the student in the learning process, but
also “nullifies” the student as an individual,
according to Freire.'® He asserts that the
process of “conscientization” is key to suc-

cessful learning in positioning the student

! Desi Sianipar, “Pendidikan Agama Kristen Yang
Membebaskan: Suatu Kajian Historis PAK Di
Indonesia,” Jurnal Shanan 1, no. 1 (March 2017):
136-57, https://doi.org/10.33541/SHANAN.V1I1.
1481.

12 Justice Zeni Zari Panggabean, “Pendidikan
Kristiani Transformatif: Kritik Terhadap Kurikulum
Katekisasi Gereja Berdasarkan Filsafat Pedagogi
Paulo Freire,” DUNAMIS: Jurnal Teologi Dan
Pendidikan Kristiani 7, no. 1 (2022): 330-48,
https://doi.org/10.30648/dun.v7il.726.

13 Paulo Freire, Education for Critical
Consciousness, Continuum Impacts (London and
New York: Continuum, 2005).

814 I Copyright© 2024, Dunamis, ISSN 2541-3937 (print), 2541-3945 (online)



Dunamis: Jurnal Teologi dan Pendidikan Kristiani, Vol. 8, No. 2, April 2024

as a reasoning being. Thus, theological edu-
cation should help students as individuals to
become aware of their socio-cultural reali-
ty. This kind of education will be enlighte-
ning education and a catalyst for change in
a wider spectrum.

In  comparison  with  these
experiences, today's theological education
Is not much different. The perpetuation of
this model of education seems confirms
many authors’ saying: “Teachers teach as
they have been taught.” * The current
Indonesian theological landscape pictured
by Sihombing as mostly “rote learning
education” model.'® Much of the student’s
learning process involves memorising a set
of beliefs or interpretations made by
previous thinkers in their own contexts,
which may be different from the current
student’s context. On the epistemological
level, knowledge must be understood in

relation to the use and value of knowledge

4 Leon Benade, “Flexible Learning Spaces:
Inclusive by Design?,” New Zealand Journal of
Educational Studies 54, no. 1 (2019): 53-68,
https://doi.org/10.1007/s40841-019-00127-2.;  Jeff
Corntassel and Tiffanie Hardbarger, “Educate to
Perpetuate: Land-Based Pedagogies and Community
Resurgence,” International Review of Education 65
(2019): 87-116, https://doi.org/10.1007/s11159-
018-9759-1.

15 Aeron Frior Sihombing, “Pendidikan Kristen
Yang Mencerahkan,” TE DEUM (Jurnal Teologi
Dan Pengembangan Pelayanan) 5, no. 2 (2016):
149-65, https://doi.org/10.51828/td.v5i2.105.

16 Bakhoh Jatmiko, Ezra Tari, and Hengki Wijaya,
“Covid-19 Dan Pendidikan Tinggi Teologi
Indonesia Dalam Perspektif Filsafat Pendidikan

itself.1® Therefore, what is known must be
useful and bring benefits to humanity (pu-
blic good) and be able to maintain human
dignity. Thus, learners should be involved
in formulating theological teaching accord-
ing to their context, rather than simply me-
morising foreign formulations. Therefore,
theological education should not only be a
process of “transfer of heads” but rather a
transfer of hearts.

Likewise, some current studies in
theological education, such as Pongoh and
Jatmiko, argue that the scholastic learning
of Western philosophy has become a
common model in the world of education,
including theological education in Indonesia.!’
The orientation of theological education to-
wards the cognitive and academic as the on-
ly outcome makes the learning process rigid
and technical. The role of theologians is
also reduced to knowledge operators rather

than hospitable host helping students grow,

Transformasional,” Pengarah: Jurnal Teologi
Kristen 3, no. 2 (October 2021): 73-84,
https://doi.org/10.36270/pengarah.v3i2.64.

17 Damianus Pongoh et al., “Sumbangan Pemikiran
Filsafat Pendidikan Paulo Freire Bagi Sistem
Pendidikan Tinggi Indonesia,” Media: Jurnal
Filsafat Dan Teologi 3, no. 1 (2022): 103-15,
https://doi.org/10.53396/media.v3i1.57.;  Bakhoh
Jatmiko, “Teologi Transformatif: Pendidikan Teologi
Sebagai Peta Jalan Pembaharuan Kehidupan,”
Epigraphe: Jurnal Teologi Dan Pelayanan Kristiani
5, no. 2 (2021): 295-310, https://doi.org/10.33991/
epigraphe.v5i2.310.
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as Palmer thought.’® As a result, a process
of dehumanisation is taking place in the
theological learning environment if the per-
petuation of this model of learning conti-
nues.

Such a model of theological learning
not only dehumanises but also alienates
some groups of learners. In fact, students
who come to theological campuses in Indo-
nesia come from different regions with vast
disparities in the quality of primary to se-
condary level of education.’® As a result,
the cognitive abilities of theological stu-
dents vary widely. In this situation, Blodgett
criticises theological education with a “one
size fits all” approach, where cognitive-aca-
demic aspects are used as the sole indicator
of learning success.?® This approach will
naturally alienate students or groups of stu-
dents with weak cognitive abilities. They
will feel inferior and become “strangers” in
the classroom. In this situation, the study of
theology will no longer be a joyful expe-
rience, but rather a challenge and a burden
for certain students.

Based on the background of the
problem, the authors perceive the impor-

18 palmer, The Courage to Teach: Exploring the
Inner Landscape of a Teacher’s Life.

19 Nadiem Anwar Makarim, “Rencana Strategis
Kementerian Pendidikan Dan Kebudayaan 2020-
2024,” 2020.

20 Barbara J. Blodgett, “Grading Matters in
Theological Education,” Teaching Theology &

tance of conducting a study on theological
education models in Indonesia. Although
various studies have been conducted on this
subject, the authors see the gap in the need
for a textual study from the theoretical pers-
pective of hospitality in education in rela-
tion to theological education in Indonesia.
Therefore, in this article, the authors aim to
find the principles of hospitality that apply
to theological education in Indonesia. The
research question to be answered in this
article is: “What is the hospitable approach
of theological education in Indonesia based
on Matthew 11:28-30?”

RESEARCH METHOD

This research is a descriptive quali-
tative study that focuses on describing and
interpreting the phenomenon that is the sub-
ject of research.?! Using a library research
approach, the author examines thoughts on
hospitality in the context of education from
various authors, particularly Henri Nouwen
and Parker Palmer. This theoretical frame-
work on hospitable education is used to un-
derstand Matthew 11:28-30. The exegetical
study is carried out by analysing the lexicon,

syntax and context of key words, phrases

Religion 20, no. 4 (October 2017): 314-26,
https://doi.org/10.1111/teth.12402.

2L Albi Anggito and Johan Setiawan, Metodologi
Penelitian Kualitatif (CV Jejak (Jejak Publisher),
2018).
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and sentences from the text. The results of
the interpretation of Matthew 11:28-30 are
then presented descriptively. The results of
this analysis then lead to ideas for a theo-
logical education that is hospitable and res-
ponsive to the needs of theological educa-

tion in Indonesia.
RESULT AND DISCUSSION
Hospitality in Matthew 11:28-30

Matthew 11:28-30 shows a glimpse
of Jesus’ hospitable heart. His invitation,
“Come to me... learn from me, because I
am gentle and humble in heart,” expresses
that Jesus intentionally creates space for
others to come to Him. Although contempo-
rary interpreters often see this verse as
Christ’s invitation to those who are physi-
cally and psychologically oppressed, the
focus on the context of the passage is close-
ly related to the learning environment (the
legalistic interpretation and teaching of
Torah) of that time.?? This verse shows that
Jesus’ invitation and promise (Mat. 11:25-
30) precedes the theme of the Sabbath, the
most emphasized subject in a legal teaching

setting. The phrase en ekeid t6 kaird (in that

22 Matthew W Mitchell, “The Yoke Is Easy, but
What of Its Meaning? A Methodological Reflection
Masquerading as a Philological Discussion of
Matthew 11: 30,” Journal of Biblical Literature 135,
no. 2 (2016): 321-40, https://doi.org/10.15699/jbl.
1352.2016.3087.

time) in Matthew 12:1 ties the Sabbath con-
troversies stories to the previous pericope.
The topic of teaching-learning in
this passage is shown in the phrase “the
wise and the learned” (Mat. 11:25). This ex-
pression naturally refers to the opponents of
Jesus, the Pharisees and the Scribes. They
were well versed and taught the Torah but
unreceptive of God’s revelation through
Jesus’ life and words.?® In contrast to the
first group, Jesus refers to “little children”
(Mat. 11:25), who are privileged to receive
the special revelation (Mat. 11:27). This
metaphor indicates the receptiveness and
humbleness of people who have responded
to Jesus’ call. Jesus extends hospitality to
those who are “weary and burdened” under
the legalistic teaching of Pharisees and the
Scribes. Compared to the learning environ-
ment under the Teachers of the Law, learn-
ing from Jesus is different. The learning
environment under Jesus is inclusive, libe-

rating, and cooperative.
Inclusive

Jesus offers an inclusive invitation
to learn from Him. In verse 28, Jesus says,

“Come to me all who are weary and heavy-

2 Jae Hyung Cho, “The Sabbath Law Controversy
between the Matthean Community and Formative
Judaism (Matt 11: 28-12: 14 and 24: 20),”
Canon&Culture 11, no. 2 (2017): 179-200, https://
doi.org/10.31280/CC.2017.10.11.2.179.
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laden.” This invitation utilizes an impera-
tive tone and inclusive language.?* Jesus
opened space for people to come and learn
from Him, which was intentional, relatio-

nal, and personal.

Intentional

Inclusive
Learning

Relational

Personal

Figure 1. Inclusive Learning Process

The phrase “Come to me” (Deute
pros me) expresses Jesus’ desire for the lis-
teners to come to him physically during the
learning process. The word “deute” is an
imperative particle of incitement with a
solid appeal to the will of another. This ex-
pression shows Jesus’ intentional and fully
compassionate for the audience to get closer
to him physically and relationally. The pre-
position “to” (pros) expresses close inti-
mate fellowship. The same expression is

used in John 1:1 in the clause “the word was

24 Richard E Averbeck, “A Rest for the Soul,”
Journal of Spiritual Formation and Soul Care 11,
no. 1 (2018): 5-22, https://doi.org/10.1177/193979
0918767991.

% Joseph L Angel, “Probing the Jewish Setting of
Matthew 11: 25-30,” in From Scrolls to Traditions
(Boston, MA: Brill, 2020), 3-17.

with (pros) God.” Scholar Joseph L Angel
argues that the preposition “with” empha-
sizes an intimate personal relationship ra-
ther than just proximity.?®> M. Dods adds
that preposition pros mean more than meta
or para and are regularly employed in ex-
pressing the presence of one person with
another.?® While the personal pronoun “me”
emphasizes the unique approach of Jesus as
a person.

Jesus does not invite people to come
to the title, system, or teaching given, but to
himself. This expression is different from
the general invitation of the Pharisees that
says, “do as we say, obey our system.”?’
Jesus’ invitation is not to any teachings or
religious systems but himself as a person.
This phrase emphasizes Jesus’ willingness
to create space for others to come to him in
a more personal relationship. In addition,
the desire of the great teacher is expressed
in the imperative mode in his invitation.

The inclusiveness of Jesus’ invita-
tion is also reflected in who it is addressed.
Jesus extended this invitation to “all who
are weary and heavy-laden.” Cho argues

that the word “all” expresses the univer-

% Marcus Dods, Expositor’s Greek Testament
Commentary, Vol. 2, ed. W. Robertson Nicoll (New
York: Anthem, 2018), 684.

27 Mitchell, “The Yoke Is Easy, but What of Its
Meaning? A Methodological Reflection
Masquerading as a Philological Discussion of
Matthew 11: 30.”
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sality of Jesus’ invitation. 2 This word
translates the word pantes (plural of the
word pan) which means all, any, every, the
whole. The encouragement to come to Jesus
is given to all those who listen to Jesus, and
no one is excluded. The condition of the
“weary and heavy-laden” object does not
limit who may come to Jesus but, on the
contrary, emphasizes that Jesus’ invitation
IS open to anyone. The word pantes, accord-
ing to Taylor, points to the universality of
this invitation.?® Jesus’ invitation is not an
exclusive, partial, and segmented invitation
to a specific group. It contrasts with the
Rabbis of that time, who strictly chose those

who could come and learn from them.
Liberative

Jesus offers liberating learning in
his invitation. The context of this verse
shows the pattern of oppressive and burden-
some education atmosphere found at that
time. Jesus’ words about “weary and bur-
dened” (NIV); “laboured are heavy laden”
(KJV) describes the situation of the people

28 Cho, “The Sabbath Law Controversy between the
Matthean Community and Formative Judaism (Matt
11: 28-12: 14 and 24: 20).”

2 Darryl K Taylor, “Jesus as Authentic Leader: A
Quintquepartite Analysis of Matthew 11: 28-30
Using Socio-Rhetorical Analysis,” Journal of
Biblical Perspectives in Leadership 12, no. 2 (2022):
56-75.

% Paulo Freire, Pedagogy of Hope: Reliving
Pedagogy of the Oppressed (Bloomsbury
Publishing, 2021).

who studied on Jesus’ day. To borrow
Freire’s term, they are people who learn
under oppression.®° The invitation to learn
with Jesus favours those who need relief
from burdens. Jesus gives an invitation and
promises that everyone who comes to him
will have their burden lightened and find
rest in him.

Jesus extends a welcome to his au-
dience, who are exhausted and burdened.
The words kopiontes and pephortismenoi
are imagery to express the situation of the
audience Jesus has in these chapters of
Matthew. The word kopiontes (labour, toil,
be wearied)® is a present active participle
that indicates action coinciding with the act-
ion of the main verb.®? It means that at the
moment Jesus invites them to come to Him,
the listeners were weary and burdened with
heavy loads. This situation is confirmed by
adding the word pephortismenoi, derived
from the verb phortizé (load; to burden).®
The usage of perfect tense for this word in-

dicates action happened beforehand but still

31 Michael Lodahl, Matthew Matters: The Yoke of
Wisdom and the Church of Tomorrow (Eugene,
Oregon: Wipf and Stock Publishers, 2021), 12.

32 “Course 111, Lesson 1 Participles, Morphology,
Syntax,” ntgreek.net, n.d.

33 James Strong, Strong’s Exhaustive Concordance
to the Bible (Nashville, Atlanta, London, dan
Vancouver: Hendrickson Publishing, 2009).
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affects the present. While the passive par-
ticiple functioning as an adjective. Thus,
pephortismenoi can be translated as burden-
ed, loaded, or heavy-laden. In the merit to
perfect tense used in verse, it can be under-
stood that Jesus’ listeners had been oppress-
ed by heavy laden for some moments.

The word pephortismenoi is rooted
in the word phortion used in Matthew 23:4
to describe the burden of the Pharisaic inter-
pretation of the Torah. Miller and others
describe that the learning process under the
Jewish Rabbi was often burdensome. %
Obeying the instruction derived from the
interpretation of the law is the same as
carrying heavy loads or burdens. They must
live under the halakhic (Jewish religious
law) authority, consisting of 613 legalistic
commands that the Pharisees required them
to obey.® In the context of this oppressive
learning environment, Jesus offered a libe-
rating learning environment that uplifted
learning, accommodated the uniqueness of
the learners, and provided a pleasant learn-
ing atmosphere.

34 Stuart S Miller et al., From Scrolls to Traditions:
A Festschrift Honoring Lawrence H. Schiffman, vol.
63 (Boston, MA: Brill, 2020), 506-7.

35 Mitchell, “The Yoke Is Easy, but What of Its
Meaning? A Methodological Reflection Masquerading
as a Philological Discussion of Matthew 11: 30.”

Uplifting
learning

Providing Accommo-
Pleasent dating the
Atmosphere Uniqueness

Figure 2. Liberative Learning Elements

Jesus’ invitation was an uplifting in-
vitation for those bearing heavy burdens.
The phrase “T will give you rest” (v. 28) is
translated from the word anapausé. Matthew
reemphasizes this in the next verse with the
word anapausin (intermission, cessation of
any motion, business labour, rest, recrea-
tion). LXX often used the term anapausin
to translate “Sabbath” (Ex. 23:23; Dt. 5:14).
However, the meaning of the Sabbath has
shifted due to the legalistic law they have to
obey. There are 39 categories of work that
are prohibited under Sabathical Law.% In
this context, Jesus, as a true “Sabbath,” invi-
tes His audience to enjoy rest (anapausin)
with him %’

The words anapauso and anapausin
are rooted in the word anapauo, to cause to

rest, soothe, and refresh. In Greek, the syno-

36 «“Shabbat 73b with Connections,” The William
Davidson Talmud, n.d.

37 Cho, “The Sabbath Law Controversy between the
Matthean Community and Formative Judaism (Matt
11: 28-12: 14 and 24: 20).”
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nymous word with this word is pauo (to
cause to pause, or cease, restrain, prohi-
bit, e.g., 1 Pet. 3:10). As contrasted with pauo,
the word anapauo refers to temporary ra-
ther than permanent cessation labourer. It
especially connotes the refreshment of the
body and soul obtained through such rest.
Thus, here is not that those who respond to
Jesus will have no more portion to carry in
the learning process, but that Jesus will give
them rest and uplift their spirit to be fit for
another “yoke” of learning from Jesus.

In exchange for the Pharisaic yoke,
Jesus offers the listeners another yoke (zugon)
and burden (phortion) (v. 29) that fit lear-
ners and accommodates their uniqueness.
Jesus contrasts His “yoke” to the Pharisees,
which brings loads and bondage and steals
the joy of learning.® Jesus doesn’t force
one sized yoke to be carried by all learners,
but He promises that the yoke He offers is
fit for one’s need. The word “easy” is trans-
lated from chresto (from chraomai, furnish
what is needed).% Jesus’ yoke is well-fitting
and tailor-made for each believer and their
needs. It accommodates the uniqueness and
specialty of the learner. It means that Jesus’

yoke can be used and is good, suitable, ser-

38 Averbeck, “A Rest for the Soul.”

% Clark Bates, “The Paradox of the Easy Yoke: A
Survey of Xpnotog in Greek Literature and the
Interpretational Implications for Matthew 11:30,”
Expository Times 131, no. 1 (October 2019): 9-19,
https://doi.org/10.1177/0014524619848653.

viceable, kind, benevolent, worthy, valua-
ble, virtuous, and pleasant.

In addition to offering a suitable and
fit yoke to be carried, Jesus also promises a
light load to bear. The word “light” is trans-
lated from the word elaphros means light in
weight, quick, agile.*® Jesus states that His
load is not heavy, easy to bear, not burden-
some, not difficult to maintain, has little
weight, and easy to be lifted. The words
“easy (chresto)” and “light (elaphros)” have
almost the same meaning. Bates alludes to
an odd impression when these two words
are used together in the same verse because
both can be translated as “easy.”** How-
ever, France sees that these two ideas were
an ideal combination. Chresto is concerned
with the fit (shape, size, model — comforta-
bly fitting), while elaphros are concerned
with the weight (lightness). Jesus uses these
words to explain that His teaching is easy to

be kept and pleasant.
Collaborative

The invitation to experience colla-
borative learning as a style of hospitality in
education is reflected in words, “Take my

yoke upon you and learn from me.” This

40 Tim Hegg, “Acts 15 and the Jerusalem Council:
Did They Conclude the Torah Was Not for
Gentiles?,” n.d.

41 Bates, “The Paradox of the Easy Yoke: A Survey
of Xpnotég in Greek Literature and the
Interpretational Implications for Matthew 11:30.”
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imagery shows a different learning model
from the learning under the Pharisees and
Jewish teachers. Everyone who comes to
Jesus will not only learn from Him but will
also learn together with Him. Jesus made His
character the guarantee that learners would
experience collaborative learning. Jesus is a
Teacher who does not impose his will nor
pride himself so that he looks down on the
learner.

In that context, a yoke is a wooden
device used to harness the working power
of an animal (such as an ox). It can be made
for a single animal or to link two or more
animals together. Linked by the yoke, the
two oxen could work collaboratively to pull
the burden attached to the collar. This habit
is carried out for several purposes; farmers
used to train young animals (such as oxen)
to plow by yoking them with older, strong-
er, and more experienced ones. The older
animal will guide the younger while learn-
ing by following the same direction and
keeping pace with the teacher animal.*?
Secondly, the ox will not be overloaded
with the burdens and objects they pull. With
this collar, the load is equally distributed
between the two yoked animals. The older

animal carried most of the weight and un-

% David Guzik, “Matthew 11:30 Commentary,”
Precept Austin, 2017.

derstood the commands of the plow driver.

Jesus promises that He will not
oppress those who come to learn from Him
by using two adjectives “praus and tapei-
nos.” The word praus mean easy, mild, or
soft. Here, Jesus contrasts his own character
with the Scribes and Pharisees’ teachers,
who are harsh, proud, and arrogant. The
gentleness is presented in the contrast to the
idea of violence and vengeance. Klein adds
that the word carries the idea of “openness”
or “receptivity.”*® The meekness makes Jesus
not abuse His power and authority for his
interests, especially with violence and an
iron fist. Jesus promises that whosoever
comes to learn under Him will be well
treated and not be oppressed. He welcomes
those who want to come to him with accept-
ance and openness in a relationship charac-
terized by hospitality.

The word “tapeinos” means low, not
high, downcast, not rising far from the
ground. It describes one’s condition as low-
ly or of low degree. The word is related to
the verb tapeinod means to humiliate, hum-
ble, and to make ashamed. Holman states
that the word and its associated words were
continuously used in a negative sense. In the

ancient Greek context, to be lowly and hum-

4 Bill Klein, “Greek Thoughts,” StudyLight.org,
2022.

822 I Copyright© 2024, Dunamis, ISSN 2541-3937 (print), 2541-3945 (online)



Dunamis: Jurnal Teologi dan Pendidikan Kristiani, Vol. 8, No. 2, April 2024

ble was considered a vice.** However, the
Bible elevates the words to the status of
virtue. Paul uses tapeinod to describe the
concept of incarnation (Php. 2:8). Peter and
James say that God gives grace to those who
practice such humility (1 Pet. 5:5; Jms. 4:6).
In other passages, Jesus uses the words to
warn those who promote themselves (Mat.
23:12; Luk. 14:11; 18:14). So, in the context
of Jesus’ invitation, this word expresses the
noble character of Jesus, who is not arrogant
and boasts about himself. Jesus’ humble
heart guarantees that everyone who comes

can learn from Jesus and learn with Jesus.

Towards Hospitable Indonesian Theological

Education

Based on the reflection on the theo-
logical education situation in Indonesia in
encounter with Jesus’ invitation, in this last
session, the author tries to propose a theolo-
gical education approach that promotes hos-
pitality in the learning process. This section
will try to answer the challenges of learning
during the propagation of traditional model
where learning tends to be more authorita-
tive, rote-learning, and cognitive-academic
oriented. On a practical level, several things
can be considered in realizing a hospitable

theological education with a more inclu-

4 C.S.B.B. Holman, CSB Study Bible, Purple
LeatherTouch: Faithful and True (Carlisle,
Cumbria: B&H Publishing Group, 2017), 1849.

sive, liberating, and collaborative learning
approach.

The biggest challenge in achieving
hospitable learning climate is the “traditio-
nal education” model generally applied in
theological education. This situation is close-
ly related to Indonesian national education
roadmap. This is also recognised by the
government with various efforts to revise
the curriculum and national education poli-
cy toward better educational landscape.*
The question is, what can theological edu-
cation institutions do to be a counterbalance
to these efforts? The author argues that it is
necessary for every theological administra-
tor, educator, and practitioner to get involv-
ed in changing the pattern of teacher-stu-
dent relationships, teaching-learning ap-
proach, and education atmosphere to be
more hospitable to every learner.

Based on textual study, a more in-
clusive approach will address theological
education which tends to be one-directional
and authoritarian. Inclusive education is
characterized by changes in the relationship
between teachers and students. The theolo-
gical learning model in Indonesia generally
places the teacher as the central intellectual

authority in the classroom. With this posi-

45 Sugiyono et al., Peta Jalan Pendidikan Indonesia
2020-2035 (Univeritas Negeri Yogyakarta, 2020), 1-
74.
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tion, the teacher always becomes an expli-
cator or transmitter of knowledge while stu-
dents are positioned as recipients who tend
to be inferior and passive. Ranciere sees that
the function of education is not indoctrina-
tion and merely transferring knowledge li-
mited by the classroom walls. Inclusive pe-
dagogy emphasizes self-education as an
egalitarian process. In this setting, teachers
only work as attention guards.*® Thus, the
student is an active subject concerning the
orientation towards autonomy and individu-
al freedom as a thinking subject.

In the particular diverse context such
in Indonesia, inclusive theological educati-
on is significantly needed. Davina Soh says
that hospitality and humility are needed in
theological education in a multicultural con-
text.*’ Inclusive education welcomes diver-
sity to acknowledge the limited and provi-
sional perspective. In the context of Indo-
nesian multicultural society, Susanto says
that theological education must prioritize
democracy, humanism, and pluralism, which
is not in line with authoritarianism, which

controls and oppresses humans to free-

% TLaura Quintana, “Jacques Ranciére and the
Emancipation of Bodies,” Philosophy & Social
Criticism 45, no. 2 (2019): 212-38, https://doi.
0rg/10.1177/0191453718780529.

47 Davina Hui Leng Soh, The Motif of Hospitality in
Theological Education: A Critical Appraisal with
Implications for Application in Theological
Education (Carlisle, Cumbria: Langham Publishing,
2016), 70-75.

dom.*® The personal uniqueness and back-
ground of the students must be accommo-
dated so that no students are marginalized and
neglected. To make this happen, Iseminger
suggests several practical things relevant to
theological education in Indonesia: Cultiva-
ting an environment of trust and openness
allows students to share their cultural pers-
pectives and grow in understanding differ-
ing expectations. Inviting guest lecturers
who provide a fresh perspective or challenge
the dominant view and culture. Creating di-
verse cohorts of learners enhances intercul-
tural consciousness. Leading chapels ser-
vice of the various cultural contexts from
which the students come.*°

Regardless to the teaching-learning
approach, theological education in Indone-
sia also requires a liberating learning atmos-
phere that uplifts, accommodates students’
uniqueness, and conveys a pleasant atmos-
phere. Learning that is conveying “rote learn-
ing model” and emphasizing cognitive-aca-
demic achievement will create a robust
competitive climate. Students with good aca-

demic competence and who graduate from

% Hery Susanto, “Tinjauan Teologis Tentang
Pendidikan Kristiani Multikultural,” EDULEAD:
Journal of Christian Education and Leadership 2,
no. 1 (2021): 1-16, https://doi.org/10.47530/edulead.
v2il1.55.

4 Molly T. Marshall, “One Student at a Time: The
Hospitality of Multicultural Theological Education,”
Review & Expositor 109, no. 1 (February 2012): 51—
59, https://doi.org/10.1177/003463731210900107.
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favourite schools (most of them come from
cities in Java) will tend to be winners in the
class competition. Meanwhile, students who
do not meet these qualifications will be
marginalized. This situation is often a
burden and intimidation for students who
do not have adequate academic compe-
tence. Therefore, the standard of learning
success should not only be represented by
the intellectual dimension but must touch
the holistic area of the students. In the con-
text of theological education in Indonesia,
Jatmiko proposes standards for achieving
authentic learning: spirituality, character,
competence, cognition, and connectedness.>
This educational model will narrow the dis-
parity among students from various regions
in Indonesia with the diverse academic qua-
lity of education.

Liberative theological education can
also be realized by implementing emancipa-
tory learning. Mezirow argues that emanci-
patory learning sees the learner in an equal
and independent position.>! In other words,
learning is carried out regardless of diffe-
rences in background, gender, ability, and
various other disparities. This approach places
students as unique individuals with poten-

tial and demands to be treated as whole hu-

0 Jatmiko, “Teologi Transformatif: Pendidikan
Teologi Sebagai Peta Jalan Pembaharuan
Kehidupan.”

man beings. The role of the lecturer in this
approach is to facilitate the process of
coaching, mentoring, and developing the
potential and competence of stewardship
possessed by each student. All students are
given the same opportunity to speak, ex-
press opinions, and explore according to
their interests and talents. The dialogue ap-
proach can be chosen to allow students to
find the truth together from the results of
joint contributions. Emancipatory education
will help realize a relationship-oriented
education. Thus, the learning environment
iS no more an ample space with exclusive
boundaries but becomes a learning com-
munity that complements and enriches each
other. The teacher acts as a learning facili-
tator to provide positive affirmations and
feedback to create a conducive and enjoy-
able learning atmosphere.

Finally, theological education must
make diversity a strength and not a weak-
ness in creating hospitable learning atmos-
phere. Managing class in divers and plural
context would be challenging. Pluralism, on
the other hand will be an advantage and a
positive thing when able to collaborate.
Based on the reflection on Jesus’ invitation,

theological education in Indonesia needs to

51 Jack Mezirow, “Transformative Learning

Theory,” in Contemporary Theories of Learning
(Routledge, 2018), 114-28.

825 I Copyright© 2024, Dunamis, ISSN 2541-3937 (print), 2541-3945 (online)



Dunamis: Jurnal Teologi dan Pendidikan Kristiani, Vol. 8, No. 2, April 2024

prioritize education with a more collabora-
tive style and not competition. Loes and
Pascarella mention that collaborative learn-
ing fosters the development of critical think-
ing through discussion, clarification of ideas,
and evaluation of others’ opinions. 2
Ghavifekhr echoes the same argument; colla-
borative learning emphasizes the import-
ance of social interaction between indivi-
duals in groups to build understanding or
knowledge of each group member.>3 Colla-
borative learning enables students to work,
build, learn, change, and improve together.
From some of the definitions above, it can
be concluded that the collaborative learning
model is a group learning model, where stu-
dents in groups are encouraged to interact
and learn together to improve each other’s
understanding.

At the practical level, collaborative
theological education can be implemented
using a Problem-Based Learning (PBL) ap-
proach. Learning can be done in groups to
encourage interaction with the material or
problems presented to be solved together.
Students can also learn with an interactive

approach in the form of discussion, asking

2 Chad N Loes and Ernest T Pascarella,
“Collaborative Learning and Critical Thinking:
Testing the Link,” The Journal of Higher Education
88, no. 5 (2017): 726-53, https://doi.org/10.1080/
00221546.2017.1291257.

%3 Simin Ghavifekr, “Collaborative Learning: A Key
To Enhance Students’ Social Interaction Skills,”

each other and expressing opinions or argu-
ments. In this process, the lecturer will only
facilitate the course of the group discussion
by asking questions or encouraging students
in the group to convey their ideas, ask each

other questions, answer questions, and argue.>
CONCLUSION

Jesus Christ, the Great Teacher, pro-
vides an example of how to provide hospi-
table and life-changing learning. The pat-
tern of learning used by Jesus can be used
as a reference point for institutions of theo-
logical education to provide a more hos-
pitable process of learning. In line with the
purpose of this paper, the author concludes
that hospitable theological education based
on Jesus' invitation in Matthew 11:28-30
can be achieved by creating a learning envi-
ronment that is inclusive, liberating and col-
laborative. This kind of theological educa-
tion will make a significant contribution to
a more hospitable climate for learning.
Hospitable theological education will lead
to changes in the pattern of teacher-student
relationships, innovate different approaches

to learning, and create a learning atmos-

MOJES: Malaysian Online Journal of Educational
Sciences 8, no. 4 (2020): 9-21.

54 Eirene Mary, Samuel Udau, and | Putu Ayub
Darmawan, “Theological Knowledge Internalization
in Man and Sin Doctrine Learning,” International
Journal of Humanities and Innovation (1JHI) 5, no.
1 (March 2022): 1-7, https://doi.org/10.33750/ijhi.
v5i1.130.
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phere that is more conducive and supportive
of the student's growth as a whole person.
In practice, this principle can be implement-
ed with the commitment and creativity of
stakeholders, administrators and teachers to
present a more concrete learning atmos-
phere (not just concepts in the realm of cog-
nition), to provide space for dialogue and to
accumulate learning space as a learning

community that encourages each other.
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